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SANTRAUKA 

Destytojij veiklos jvertinimas jau tapo jpras- 
ta praktika daugelyje universitetq. Svedijos 
aukstojo mokslo jsakyme teigiama: skiriant 
akademinj personal^, lygiavertis deme- 
sys turetij buti teikiamas tiek didaktiniams 
mokejimams, tiek ir mokejimams atlikti 
tyrimus. Todel tapo labai svarbu tinkamai 
apibrezti ir atitinkamai dokumentuoti di- 
daktinius mokejimus. Siuo tyrimu siekiama 
aprasyti akademinio personalo patirtj suda- 
rant el. portfelj, skirtq didaktiniams moke¬ 
jimams dokumentuoti. Penkiolika destytojq 
dalyvavo bandomajame tyrime: jiems reike- 
jo susikurti asmeninj el. portfelj. Per pokal- 
bius su tiksline grupe paaiskejo tam procesui 
svarbiausi dalykai: reiketq pamineti univer- 
siteto aiskiai nurodytus tikslus ir procedu¬ 
res, lanksciq dokumentavimo strukturq ir 
paramq mentoriams, reikaling^ viso proceso 
metu. Susikurus el. portfelj, susiduriama su 
dilema, kokia informacija priklauso tik des- 
tytojui, o k^ galima pateikti isorinems ver- 
tinimo sistemoms, renkancioms jrodymus 
apie mokejimus. 


ABSTRACT 

Evaluation of university teachers’ performativ- 
ity has become a common feature of university 
policies. The Swedish Higher Education Ordi¬ 
nance states that equal attention should be paid 
to pedagogical skills and research skills when 
appointing academic staff. Hence, the definition 
and documentation of pedagogical skills have 
become increasingly important. The aim of the 
present study was to describe academics’ experi¬ 
ences of starting and composing a structure in 
an ePortfolio for documentation of pedagogical 
and didactical skills. Fifteen teachers participat¬ 
ed in a pilot study in which they were required 
to develop a personal ePortfolio. Focus group 
interviews with the participants highlighted fac¬ 
tors of importance for the success of establish¬ 
ing a personal ePortfolio: clearly communicated 
goals and procedures provided by the university, 
a flexible structure for documentation, and the 
need for support in the process through men¬ 
toring. Keeping an ePortfolio challenges the 
boundaries of what is teacher-owned content 
and what becomes visible to the external assess¬ 
ment systems used to collect evidence of skills. 
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PAGRINDINiyTERMINy APIBREZIMAI 

• Didaktiniai mokejimai - sudetingas destymo 
mokejimij ir akademinii} gebejimij derinys. 
Turintis siuos mokejimus, privalomas zinias ir 
siekdamas tqstinio profesinio tobulejimo des- 
tytojas gali teikti auksto lygmens paslaugas. 

• Elektroninis portfelis (el. portfelis) - jvairiq 
patikimij jrodymq rinkinys, atskleidziantis, 
kq asmuo ismoko per tam tikry laiky Jame 
zmogus gali reflektuoti savo patirtj (privatu- 
sis portfelis) bei jtraukti dokumentus, kurie, 
atsiradus tam tikram retoriniam tikslui, gali 
buti atrenkami ir pristatomi vienai ar kelioms 
auditorijoms (viesasis portfelis). El. portfelis 
gali buti naudojamas kaip archyvas, taiko- 
mas apibendrinamajam vertinimui, ar tiesiog 
naudojamas mokymosi tikslais. Jprastai su 
juo siejami sie procesai: duomenij rinkimas, 
atranka ir reflektavimas. Naudojantis techno- 
logijomis, padaugeja galimybiij archyvuoti, 
susieti informacijq, prideti pasakojimus, ben- 
dradarbiauti, publikuoti norimus dalykus. 

• Reflektavimas (mokymosi kontekste) - grjz- 
tamojo rysio ciklas, kurj sudaro patirtis ir kri- 
tinis mqstymas apie tq patirtj pagal tam tikrus 
nurodymus ir kuriam taikomas jgytas supra- 
timas apie tolesny mokymo(si) patirtj. 

JVADAS 

XX a. pradzioje neoliberalus poziuris j auks- 
tqjj mokslq ir jo val dying priverte pakeisti 
universiteto destytojq Svedijoje veikl^ pagal 
atsiradusius performatyvumo reikalavimus. 
S. Balias (2003) kalba apie performatyvu- 
m;j kaip apie reikalavimy jog „individualus 
specialistai veiktq atsizvelgdami j keliamus 
tikslus, taikomus rodiklius ir esamus jver- 
tinimus“ (p. 215). Taigi performatyvumo 
demonstravimas tapo kasdieniu dalyku, su 
kuriuo susiduria universiteti} destytojai. 
Performatyvumo svarba, be to, reiskia, kad 
universiteto destytojai kaip tyrejai privalo 


DEFINITIONS OF KEY TERMS 

• Pedagogical (didactical) skills - a complex 
combination of teaching skills and pedagogical 
abilities which, when combined with essential 
knowledge and continuous professional devel¬ 
opment, allows educators to practice at a high 
level. 

• ePortfolio - a collection of authentic and 
diverse evidence, representing what a person 
has learned over time, and on which the per¬ 
son has reflected (a private portfolio), and 
from which documents can be selected for 
presentation to one or more audiences for a 
particular rhetorical purpose (public portfo¬ 
lio). e-Portfolios can be used as an archive, 
for summative assessment and as a portfo¬ 
lio for learning. Traditional portfolio proc¬ 
esses include: collecting, selection, reflect¬ 
ing. Adding technology allows enhancement 
through: archiving, linking, storytelling, col¬ 
laborating, publishing. 

• Reflection (in the process of learning) - a 
feedback cycle involving experience, guided 
critical thinking about the experience, and 
applying the understanding gained towards 
the next teaching/learning experience. 

INTRODUCTION 

Since the early 1990s, the neo-liberal approach 
to the governance of Higher Education has 
changed the practices of university teachers 
in Sweden as a response to demands on per- 
formativity. The importance of displaying per- 
formativity is described by Ball (2003) as the 
requirement of the “individual practitioners to 
organize themselves as a response to targets, 
indicators and evaluations” (ibid., p 215), and 
thus, displaying performativity has become 
a part of everyday life in university teach¬ 
ing. The emphasis on performativity means, 
among other things, that university teachers 
as researchers have to measure the impact of 
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vertinti, kokicj jtakq turi jij atlikti tyrimai. 
Tai padaryti galima suskaiciavus savo tyri- 
imj publikacijas ir citatas. Destytojo akade- 
miniams mokejimams jvertinti daznai nau- 
dojama ir studentij nuomone apie studiji} 
dalykq. Universiteto destytojq akademiniu 
mokejimq pripazinimas jtrauktas j Svedijos 
aukstojo mokslo darbotvark^ - 1993 m. pri- 
imtame Svedijos aukstojo mokslo jstatyme 
(SFS, 1993, p. 100) paskelbta: priimant asme- 
nj dirbti destytoju, lygiavertis demesys turetq 
buti skiriamas jo didaktiniams mokejimams 
ir mokejimams atlikti tyrimus. 2007 m. Svedi¬ 
jos vyriausybe inicijavo tyrimq, kuriuo buvo 
aiskinamasi, kaip isplesti Svedijos aukstojo 
mokslo institucijij autonomijq (SOU, 2008, 
p. 104). Jo pasekme - nuo 2011 m. Svedijos 
universitetai tapo nepriklausomi, t. y. isliko 
viesojo sektoriaus dalimi, bet nebepriklau- 
so valstybei ir veikia kaip atskiri juridiniai 
asmenys. Pokyciai suteikia universitetams 
daugiau laisves, pavyzdziui, kiekviena jstaiga 
gali priimti savo nurodymus, kokia reiksme 
skiriama didaktiniams mokejimams, ko¬ 
kia - mokejimams atlikti tyrimus. Linkopin- 
go universitetas nusprende priimant j darbq 
akademinj personal^ vienodai atsizvelgti 
tiek j mokejimus atlikti tyrimus, tiek ir j di- 
daktinius mokejimus. Todel darosi aisku, ko- 
del taip svarbu rasti profesionaliai pagrjstq ir 
strategiskai teisingq bud/}, savo didaktiniams 
mokejimams atskleisti (Cox, 1999; Smith, 
Bath, 2003; Trowler ir kt., 2005). 

Viesieji kompetentingumq atskleidzian- 
tys portfeliai naudojami jau gana ilgq laikjj. 
ir gali buti taikomi kaip apibendrinamoji 
priemone studiji} kokybei vertinti. Portfeliai 
taip pat gali buti privatieji ir naudojami for- 
muojamaisiais tikslais, norint patarti desty- 
tojams profesinio tobulejimo klausimais (van 
der Schaaf, Stocking, 2008). Vies^jj portfelj, 
skirt;.} didaktiniams mokejimams atskleis¬ 
ti, gali sudaryti: jrodymai apie kasdienio 
destymo kokybp ir publikuotus didaktinius 
straipsnius, svietimo projektij dokumentai, 


their research through counting the numbers 
of research publications and their citations. 
It also means that students’ evaluations of 
courses are frequently used as a measure of the 
teachers’ pedagogical skills. The issue of recog¬ 
nising university teachers’ pedagogical skills 
has been part of the Swedish higher education 
agenda since the Swedish Higher Education 
Ordinance (SFS 1993:100), valid since 1993, 
stated that equal weight should be given to re¬ 
search skills as to pedagogical skills when ap¬ 
pointing academic staff for tenured positions. 
In 2007, the Swedish government instigated 
an inquiry into ways of extending the auton¬ 
omy of Swedish Higher Education Institutions 
(SOU 2008:104). The result of this inquiry 
is that from 2011, Swedish universities have 
been independent, i.e. they remain part of the 
public sector, but cease to be part of the state, 
as they now have their own legal personality. 
This change allows universities more freedom, 
which means that each institution can, for 
example, decide regulations concerning what 
weight should be given to research skills in re¬ 
lation to pedagogical skills. Linkoping Univer¬ 
sity has decided to keep the system of applying 
equal weight to both research and pedagogical 
skills when appointing academic staff. Against 
this backdrop, it is understandable that the 
need to create professionally valid and stra¬ 
tegic ways to demonstrate pedagogical skills 
has become important (Cox, 1999; Smith and 
Bath, 2003; Trowler et al., 2005). 

Public portfolios that demonstrate com¬ 
petence have been used for a long time, and 
can be used summatively for assessment of 
teaching quality. Portfolios can also be pri¬ 
vate and used formatively to give guidelines 
for the teacher’s professional development (van 
der Schaaf and Stocking, 2008). A public port¬ 
folio demonstrating pedagogical skills could 
contain: evidence of quality in everyday teach¬ 
ing and also published pedagogical articles, 
documentation of educational projects, or 
seminars and courses in which the teacher has 
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aprasymai apie seminarus ir kursus, kuriuo- 
se destytojas dalyvavo (Tigelaar ir kt., 2006). 
Siulyta jtraukti ir dokumentin^ informacijq 
apie veikkj keliuose skirtinguose konteks- 
tuose, suskirscius jq pagal tam tikrq sistemq, 
kad butij galima aiskiai aprasyti destytojo di- 
daktines veiklos ketinimus, turinj ir didakti- 
nes veiklos rezultatus (Ryegard ir kt., 2010). 
H. Barretto (2007) teigimu, norint tikrai ge- 
rai atspindeti destytojo didaktinius mokeji- 
mus, reikia, kad portfelyje buti} pateikiami 
daugiau ar maziau strukturuoti surinkti} 
duomenij reflektavimai. Ir visiskai nesvarbu, 
ar sie duomenys buvo surinkti individualiai 
ar grupese kartu su kolegomis. Tampant ref¬ 
lektuoj anciu praktiku, reikia taikyti ir desty- 
mo teorija, pagal kuriq patirties ir praktikos 
reflektavimas gali buti matuojamas ir inter- 
pretuojamas (Biggs, 2003). Viena is tokiq 
strukturq galetq buti reflektuojantis moky- 
masis (Schon, 1983; Kolb, 1984) ir reflek- 
tuojancios praktikos paradigma, jau senokai 
vyraujanti literaturoje apie profesinj tobule- 
j i m q (Cowan, 1998). Reflektuoj anti praktika 
yra profesinio tobulejimo ir asmeniniij ir 
organ izaci nil} pokyciq strategija (Osterman, 
Kottkamp, 1993). 

El. portfeliai, panasiai kaip ir tradiciniai 
dokumentai, gali atskleisti profesinius mo¬ 
kejimus arba buti naudojami kaip profesi¬ 
nio tobulejimo ar reflektuojancio mokymosi 
priemones (van Tarwijka ir kt. 2007). Priva- 
tusis el. portfelis gali buti laikomas skaitme- 
nine erdve, skirta jrodymams apie turimas 
kvalifikacijas ir mokejimus saugoti. Is cia ats- 
kirus dokumentus ar tik tam tikrus aspektus, 
teksto ar multimedijos pavidalu atskleistas 
zinias ir mokejimus galima naudoti viesajam 
destymo el. portfeliui sukurti. Privatusis el. 
portfelis gali padeti mokymosi procese: be- 
simokantieji destytojai gali jrasyti, perziureti 
ir reflektuoti patj process atskirai ar kartu 
su kolegomis (Barett, 2007). Taigi privatusis 
portfelis gali buti naudojamas kaip priemone 
mokejimams uzfiksuoti, kurie veliau padeti} 


participated (Tigelaar et al. 2006). It has been 
suggested that the portfolio should comprise 
documented performance from several differ¬ 
ent contexts, structured systematically so that 
the intentions, the content, and the outcomes 
of the pedagogical activities the teacher has 
performed are clearly described (Ryegard et 
al„ 2010). Barrett (2007) argues that to actually 
achieve a true representation of the teachers 
pedagogical skills, it is important that the port¬ 
folio also includes a more or less structured re¬ 
flection on the collected content, whether this 
collection has been carried out individually or 
in groups with colleagues. Becoming a reflec¬ 
tive practitioner requires a theory of teaching 
against which the reflections on practice and 
experience can be measured and interpreted 
(Biggs 2003). One such framework is reflective 
learning (Schon 1983, Kolb 1984) and the para¬ 
digm of reflective practice that has dominated 
the literature on professional development for 
a long time (Cowan 1998). Reflective practice 
is a strategy of professional development and 
change on the individual as well as the organi¬ 
zational level (Osterman & Kottkamp 1993). 

Just as paper-based portfolios can be seen 
as showcasing professional skills or as tools for 
professional development or reflective learning 
(van Tarwijka et al. 2007), ePortfolios can be 
used for similar purposes. A private ePortfolio 
may be seen as a digital space for the storage of 
evidence of qualifications or skills, from where, 
as needed, documents or items, in the form of 
text or multimedia, demonstrating knowledge 
and skills, can be selected to produce a public 
teaching ePortfolio. The private ePortfolio can 
also be seen as a supporting tool in the learning 
process, where learners can record, review, and 
reflect on the process individually or with peers 
(Barett 2007). Thus, a private portfolio can 
serve as a tool for the documentation of skills 
for career advancement and personal develop¬ 
ment plans, and can also be used for critical re¬ 
flection and learning purposes (Fitzpatrick and 
Spiller, 2010). Additionally, the ePortfolio may 
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kopti karjeros laiptais ar pasitarnautij ku- 
riant asmeninio tobulejimo planus. Arba gali 
buti panaudotas kritinio reflektavimo ir mo- 
kymosi tikslams (Fitzpatrick, Spiller, 2010). 
Be to, el. portfeliu galima pasinaudoti norint 
individualias destymo strategijas padaryti 
viesas, prieinamas kolektyviniam mokymui- 
si ir dalijimuisi turimomis ziniomis. Kadangi 
siandiene diskusija orientuota j ilgalaikj pro- 
fesinj tobulejimq ir mokymqsi visq gyvenimq 
bei butinyb^ islikti konkurencingam, ypac 
svarbu, kad el. portfeliai skatintij ir padetq 
islaikyti didaktinius mokejimus (Shepard, 
Skrabut, 2010). 

Teigiama: norint uztikrinti kokybiskq des- 
tymq aukstojo mokslo sistemoje, universitetq 
politika turetij buti grindziama aiskiu teoriniu 
supratimu, kas sudaro destymo kokyb^ (Bar¬ 
rie ir kt„ 2005). Itin svarbu, kad tarpusavyje 
deretij vykdoma politika ir taikomos valdy- 
mo direktyvos bei fakultetij nustatytos stra¬ 
tegies iniciatyvos ir destytojq mokymo(si) 
veiklos. Svedijoje mokytojij rengejai gali pa- 
tys pasirinkti destymo ir vertinimo metodus. 
Todel el. portfeliij naudojimas priklauso nuo 
vietoje taikoimj inciatyvq. Daugelis universi- 
tetij Svedijoje jdiege portfeliq sistemq nore- 
dami paskatinti destytojus tobuleti ir vertinti 
jq didaktinius mokejimus. Taciau autoriams 
zinoma, kad keli Svedijos universitetai tam 
paciam tikslui taiko el. portfelio sistemij. Be 
to, portfelio metodas Svedijoje naudojamas 
ir, pavyzdziui, padeti depresija sergantiems 
asmenims geriau suprasti savo ligp (Nuns- 
tedt, 2011). 

Vis dar truksta tyrimp, kaip destytojai 
reaguoja j reikalavimij. dokumentuoti savo 
didaktinius mokejimus. Neaisku, kokie teo- 
riniai aspektai lemia jp sprendimus ir kokius 
kokybes rodiklius destytojai naudoja kaip 
savo didaktinio kompetentingumo irodymcy 
Taip pat reikia atlikti daugiau tyrimp aiski- 
nantis, kokie veiksniai palengvina ar apsun- 
kina naudojimcjsi privaciuoju el. portfeliu 
kaip reflektuojancios praktikos ir tobulejimo 


serve as an instrument for making individual 
teaching strategies public and thus available 
for collective learning and knowledge sharing. 
As the discussion today focuses on sustained 
professional development and lifelong learn¬ 
ing and the necessity to remain competitive, 
the implementation of ePortfolios to promote 
and maintain didactical skills is exceptionally 
important (Shepard, Skrabut, 2010). 

It has been argued that university policies 
on assuring quality in teaching in higher edu¬ 
cation need to be based on a clear theoreti¬ 
cal understanding of what constitutes such 
quality in teaching (Barrie et al„ 2005). The 
importance of alignment between policy and 
management directives, and between faculty 
strategic initiatives and teachers’ teaching 
and learning practices has been emphasised. 
Swedish teacher educators are free to choose 
their own methods for teaching and assess¬ 
ment; as such the use of e-portfolios depends 
on initiatives by local advocates. Many uni¬ 
versities in Sweden had introduced the use 
of portfolios for the development of teach¬ 
ers and the assessment of their pedagogical 
skills. However, there are few universities in 
Sweden, known to the authors that have in¬ 
troduced ePortfolios for the same purpose. 
Also, in Sweden the portfolio method has 
been introduced, for example to help patients 
with depression to understand their illness 
better (Nunstedt, 2011). 

How professional academics respond to 
the demands of documentation of pedagogi¬ 
cal skills is still under-researched, both regard¬ 
ing the theoretical frameworks that guide their 
decisions, and what quality indicators they de¬ 
velop as evidence for their pedagogical com¬ 
petence. Further research is also needed to 
explore factors that enable or inhibit the use of 
a private ePortfolio as a tool for reflective prac¬ 
tice and development (McNeill et al„ 2010), 
as well as those which impact on the learning 
and teaching environment (McColgan, Black¬ 
wood, 2009). 
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priemone (McNeill ir kt., 2010), bei ieskant 
veiksniu, daranciij itakcj mokymo(si) aplin- 
kai (McColgan, Blackwood, 2009). 

Siekiant aprasyti privaciojo el. portfelio 
kurimo patirtj ir reflektuoti jo naudojimq 
kaip reflektuojancios praktikos ir tobulejimo 
priemon^, atliktas bandomasis tyrimas su 
universiteto destytojais. Musi} tyrimo klau- 
simai buvo skirti issiaiskinti, kokie veiksniai 
palengvina ar apsunkina naudojimqsi el. 
portfeliu ir kas padeda charakterizuoti des- 
tytojij reflektavimq apie savo mokymqsi bei 
didaktinius mokejimus. 

1 

METODAS 

1.1.TYRIMO KONTEKSTAS 

Linkopingo universitete naudojama inter- 
netine mokymosi valdymo sistema (MVS) 
„It’s Learning". Tai autonomine, interneti- 
ne MVS, turinti savo atskirq server}, bylij 
strukturas ir duomeni} baz§. Sistema keliais 
skirtingais budais padeda valdyti moky¬ 
mosi process ji suskirstyta pagal studijq 
dalykus ir skirta tiek studentams, tiek ir 
destytojams; joje jdiegta portfeliui kurti 
skirta programa, kuria naudojasi studen- 
tai. Siame tyrime nuspr^sta minetqjq pro¬ 
gram^ panaudoti el. portfeliui, skirtam 
didaktinip mokejimi} dokumentavimui, 
kurti. Destytojq grupe (15 asmenq) is Lin¬ 
kopingo universiteto savanoriskai dalyvavo 
5 susitikimuose, kuriq metu buvo nagri- 
nejamos el. portfelio naudojimo galimy- 
bes, aptariama ir reflektuojama ji} darbo 
pradzia. Dalyviams buvo leista patiems 
pagal savo poreikius pasirinkti destymo 
portfelio strukturq ir turinj. Siame etape 
projekto vadovas nedave jokiq specifinii} 
nurodymi}. Grupe sutare, kad reikia kurti 
tokj el. portfelj, kuris, jei tik jmanoma, ga- 
letq buti naudojamas ir formuojamiesiems, 


In order to collect experience of starting 
to structure a private ePortfolio and reflect 
on its role as a tool for reflective practice and 
development, a pilot study with teachers from 
Linkoping University was conducted. This had 
the aim of describing academics’ experiences 
of starting and composing a structure in an 
ePortfolio for documentation of the develop¬ 
ment of pedagogical (didactical) skills. Our 
research questions concerned the teachers’ 
views on what factors enable or inhibit the use 
of the ePortfolio, and what characterises the 
teachers’ reflections on their learning and own 
pedagogical (didactical) skills. 

1 

METHOD 

1.1. CONTEXT OF THE STUDY 

Linkoping University applies an online learning 
management system (LMS) called It’s Learning. 
As this is a self-contained, web-based LMS, it has 
its own Webserver, file structures and database 
capabilities. This system provides support for 
managing education in several different ways. 
The system is structured on the basis of courses, 
and is intended for use by both students and 
teachers. The system contains a portfolio tool 
for the use of students, but in this study it was 
decided to use and try it also as an ePortfolio for 
documentation of pedagogical skills. A group 
of fifteen teachers from Linkoping University 
volunteered to participate in five face-to-face 
meetings, to explore the possibilities of using 
an ePortfolio, and to discuss and reflect on their 
experiences of starting working with and learn¬ 
ing from the use of an ePortfolio tool. The par¬ 
ticipants were free to adapt the structure and 
content of the teaching portfolio to suit their 
own personal needs. No specific instructions 
from the project leader’s point ofviewwere giv¬ 
en at this time. The consensus of the group was 
to form the teaching ePortfolio to fit, if possible, 
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ir apibendrinamiesiems tikslams. Tai reis- 
kia, kad el. portfelis turetij leisti reflektuoti 
asmeninj tobulejimq privaciai bei suteikti 
galimyb^ rinkti jrodymus apie savo didak- 
tinius mokejimus ir viesai juos publikuoti. 
Projekto vadovui supazindinus dalyvius su 
el. portfelio kurimo programa, surengti dar 
keturi susitikimai, pries kiekvienq jq reike- 
jo atlikti tam tikrq uzduotj. Dalyviai buvo 
skatinami perskaityti kolegij el. portfelius 
ir pateikti komentarus. 

Dviejq tiksliniij grupiq interviu, kuriems 
vadovavo padejejas, jvyko projekto viduryje 
ir pabaigoje. Jq tikslas - uzfiksuoti tyrimo 
dalyvip patirtj pradejus naudoti el. portfelj. 
Tyrimas buvo interaktyvus, nes keturi daly¬ 
viai, kurip patirtis pradejus naudoti portfelj 
buvo tiriama, dalyvavo analizuojant ir trans- 
kribuotus tikslines grapes interviu. 

1.2. GRUPINIAI INTERVIU 

Devyni bandomojo tyrimo dalyviai (8 mote- 
rys ir 1 vyras, 40-65 metp) savanoriskai pa- 
sisiule dalyvauti tikslinese grupese ir sutiko, 
kad pokalbiai butp jrasyti bei islaikyti pa- 
slaptyje kolegp issakytas nuomones ir mintis. 
Kiekvienoje grupeje dalyvavo penki destyto- 
jai (vienas destytojas dalyvavo abiejose gru¬ 
pese). Visi interviu buvo pusiau strukturuo- 
ti, per juos stengtasi issiaiskinti, kas tyrimo 
dalyviams padejo ar trukde pradeti darbq, 
rasyti ir reflektuoti savo portfeliuose. Antroji 
diskusijp tema buvo skirta dalyvip mintims 
apie viesojo portfelio (profilio), kuris butp 
matomas kitiems, kurimq. Tolesnese temose 
klausta, ar specialus susitikimai palengvino 
procesp bei kas charakterizuoja destytojp ref- 
lektavimus apie savo didaktinius mokejimus. 
Interviu truko 90-120 min., jie buvo jrasomi 
ir tada transkribuojami. Grupiniai interviu 
leido tyrimo dalyviams jvertinti kitp indelj ir 
palyginti su savo patirtimi. Padejejas uztikri- 
no, kad diskusijoje nedominuotp ne vienas 
dalyvis. 


both formative and summative purposes. This 
means that the ePortfolio should give possibili¬ 
ties for reflection on personal development in 
a more private sense, as well as provide possibili¬ 
ties for collecting evidence of pedagogical skills 
which could be selected and presented publicly. 
A first introduction to the ePortfolio tool given 
by the project leader was followed by four sub¬ 
sequent meetings, prior to which an activity or 
task was to be completed, and the participants 
were encouraged to read and comment on the 
other participants’ ePortfolios. 

Two focus group interviews, led by a facili¬ 
tator, were conducted at the midpoint and at the 
end of the project, with the aim of documenting 
the participants’ experiences of starting to use 
an ePortfolio. The research process was interac¬ 
tive in the sense that four of the participants in 
the project on getting started with the portfolio 
were also involved as co-researchers in the anal¬ 
ysis of the transcribed focus group interviews. 

1.2.THE FOCUS OFTHE GROUP 
INTERVIEWS 

Nine of the participants in the pilot study (eight 
women and one man, 40-65 years) volunteered 
to participate in the focus groups and consent¬ 
ed to the interviews being audio-taped and to 
respect the confidential nature of the views that 
colleagues in the interview situation might ex¬ 
press. Five teachers participated in each group 
(one teacher participated in both). The inter¬ 
views were semi-structured and focused on 
the participants’ experiences of what helped or 
hindered them in starting to work, write and 
reflect in their portfolios. A second theme of 
discussion concerned their thoughts about cre¬ 
ating a public portfolio (profile) that would be 
visible to others. Further the themes concerned 
whether the proj ect meetings contributed to the 
process and what characterises the teachers’ re¬ 
flections on their own pedagogical (didactical) 
skills. The interviews lasted 90-120 minutes, 
and were audio-taped and subsequently tran¬ 
scribed. The group interview situation enabled 
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1.3. DUOMENy ANALIZE 

Gautij duomenij analizei pasitelktas koky- 
binis analizes metodas, kiekvienas inter- 
viu buvo laikomas atskiru analizes vienetu 
(Graneheim, Lundman, 2004). Pagrindinis 
duomeni} analizes tikslas - surasti akivaiz- 
dziq informacijq, t. y. tekste isskirti aiskius 
teiginius, galincius padeti istirti problemas 
ir galimybes, slypincias el. portfelio kuri- 
mo procese. Taip pat noreta issiaiskinti, 
kas nutiko tyrimo dalyviams apmqscius 
savo didaktinius mokejimus ir mokymosi 
procesq. 

Transkribuota medziaga analizuota tri- 
mis etapais. Pirmiausia tyrejai kelis kartus 
perskaite transkribuotq medziagq, kad ge- 
rai susipazintij su pateiktais tekstais. Tada 
nustatyti reiksminiai (prasminiai, esmi- 
niai) vienetai (su nagrinejama tema susij^ 
zodziai, sakiniai ar paragrafai), kiekvienai 
tikslinei grupei padaryta jq santrauka ir, ga- 
liausiai, sudarytos atitinkamos kategorijos 
ir pakategores. Kiekviename etape trys tyre¬ 
jai aptardavo kodavimo ir skirstymo j kate- 
gorijas sistemq, kad butiy rasta bendra nuo- 
mone, kaip aprasyti gautq medziaga ir kokie 
rysiai yra tarp atskiri} kategorijq (Malterud, 
2001 ). 

Visuose etapuose stengtasi panaudoti 
kuo daugiau tikrq informant^ pasisakymi). 
Nuomon^ apie tyrim;} dalyviai issake spe- 
cialiame seminare. Visos kategorijos api- 
bendrintos j platesnes temas ir aptarti gauti 
rezultatai. 

2 

GAUTI DUOMENYS 

Pirmosios trys temos atspindi kritinius veiks- 
nius, pradejus kurti savo el. portfelj. Pirmoji 
tema atskleide poreikj geriau isanalizuoti tu- 
rim;} patirtj ir parode, kad portfelio kurimui 
labai svarbi motyvacija. Antroji tema labiau 
susijusi su praktiniais dalykais, t. y. „kaip 


participants to respond to the contributions 
of others in the light of their own experiences. 
The facilitator also took care to ensure that no 
one participant dominated the discussion. 

1.3. DATA ANALYSIS 

The data analysis was conducted using qualita¬ 
tive content analysis, and each interview was 
regarded as one unit of analysis (Graneheim, 
Lundman, 2004). The main purpose of the 
analysis was to search for manifest content, 
i.e., the visible and obvious statements in the 
text, in order to explore problems and possi¬ 
bilities in the process of starting to compile an 
ePortfolio, and what happened when the par¬ 
ticipants began to reflect on their pedagogic 
skills and their own learning process. 

Analyses of the transcripts entailed three 
main steps; first all transcripts were read sever¬ 
al times so that the researchers could become 
familiar with the texts. After that, meaning 
units (words, sentences, or paragraphs related 
to the topic) were identified and condensed 
for each focus group, and eventually categories 
and subcategories were formed. At each step, 
three of the researchers discussed the coding 
and category system in order to reach a con¬ 
sensus about the content descriptions and re¬ 
lations between categories (Malterud 2001). 

The actual words expressed by the infor¬ 
mants were used as far as possible during all 
the analysis steps. Our participants had the 
opportunity to give us feedback on our analy¬ 
sis at a seminar. As a last step, categories were 
brought together in broader themes as pre¬ 
sented in the findings below. 

2 

FINDINGS 

The first three themes illustrate critical factors 
in the process of starting to use an ePortfolio. 
The first theme demonstrated an eagerness to 
discover one’s experience and the importance of 
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daryti“ arba, tiksliau sakant, parode, kad 
el. portfelis privalo tureti tam tikrcj strukturq, 
bei atskleide, kad Siam procesui reikia laiko ir 
pagalbos is salies. Trecioji tema apeme su pri- 
vatumu susijusius aspektus ir kele klausimq, 
kas turetp kontroliuoti priejimq prie portfely- 
je esancios informacijos. 

Paskutines dvi temos buvo skirtos desty- 
tojq reflektavimams apie darb;} su el. portfe- 
liu. Paaiskejo, jog tyrimo dalyviai, atskleide 
daug nauji} dalykij apmqstq savo didaktinius 
mokejimus, suprato, kad savo mokejimq do- 
kumentavimas gali suteikti galimybes profe- 
siskai tobuleti. 

2.1.REALI DARBOPRADZIA 

Prisesti ir is tiesq pradeti kurti savo el. portfe- 
lj mu si} tyrimo dalyvius paskatino teigiamas 
jaudulys, kurj kiekvienas isgyvena tik realiai 
pradej^s rinkti ir delioti informacijq. Pokal- 
biq su tikslinemis grupemis pavyzdziai, gal- 
but, palengvins darb;} dar nepradejusiems 
rinkti duomenq apie savo didaktin^ patirtj: 

Labai laukiu, kol galesiu pasidaryti tokj 
aprasymq ir apie save, kur galesiu isdestyti 
visq savo didaktin£ patirtj. Taip gali atrasti 
daug, apie kq anksciau net nepagalvodavai. 

Todel vien tikejimasis patirti tokj jausmq 
yra puiki paskata pradeti kurti savo el. port- 
felj. Apskritai kalbant, gera motyvacija visada 
paskatina, ir el. portfelio kurimas nera isim- 
tis. Atliktas tyrimas parode, kad dalyviq mo- 
tyvacijai kurti el. portfelj jtakos turejo vado- 
vp ar „organizacijos“ interesai (ar poreikiai) 
siuo atzvilgiu. Fakulteto vadovo susidomeji- 
mas tartum skatina ir duoda leidimp kurti el. 
portfelj, kuris atitiktp kitp darbdavip reikala- 
vimus ir poreikius. Sis jdomus pastebejimas 
rodo, kad destytojai reaguoja j sistemos pra- 
symp parodyti savo mokejimus. 

Jau pakankamai ilgai galvojau, kad reike- 
tq pradeti kurti portfelj. Taigi noro buvo, ta- 
ciau reikejo tam tikro postumio, kadpradeciau 
viskq daryti. 


motivation for creating a portfolio. The second 
theme dealt with practical issues concerning 
the ‘how to’ or more specifically the need for a 
structure in an ePortfolio and the kind of sup¬ 
port and time that is needed. The third theme 
concerned privacy issues or the control of ac¬ 
cess to the information in the portfolio. 

The last two themes illustrate the teachers’ 
reflections on the work with the ePortfolio and 
the feeling of surprise at the discoveries which 
emerged as the participants started to reflect on 
their pedagogic skills and also the realisation 
that the documentation of skills is empowering. 

2.1. ACTUALLY GETTING STARTED 

One positive stimulus in the process of getting 
started with work on the ePortfolio was the 
evident thrill involved in the collection process 
and the discovery that it was necessary actually 
to start the work in order to experience that 
thrill. Among those who had not yet started 
their own collection of pedagogical experience, 
the example below aroused great expectations, 
which were expressed in the focus groups: 

1 look forward to that too, making that de¬ 
scription for myself, describing what you have 
been doingpedagogically, and then you discover 
things you have not previously thought about at 
all, really. 

It is clear that the mere expectation of this 
experience is a powerful motivator for the cre¬ 
ation of a teaching ePortfolio. General, motiva¬ 
tion is an important aspect of getting started 
with something, and an ePortfolio is no excep¬ 
tion. One issue that appeared to affect motiva¬ 
tion in our study was the perceived interest (or 
demand) of superiors or ‘the organisation in the 
ePortfolio itself. The interest or demand of the 
head of department is also assumed to convey 
implicit permission to spend time creating the 
ePortfolio to meet the demands of subsequent 
employers. This is an interesting finding, show¬ 
ing that teachers are willing to respond when the 
system calls for the demonstration of skills. 
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Butent pokalbis su vadovu pastumejo 
mane rasyti. Tuomet ir padariau pirmq jrasq. 
Tiesiog apmqsciau, kqgaletq reiksti mokejimq 
jrodymas. 

2.2. „KAIP DARYTI?" 

Per interviu su tiksline grupe vis pasikarto- 
davo tema, kad el. portfeliij kurimas reika- 
lauja laiko. Reikejo tam tikros standartizuo- 
tos strukturos, pavyzdziui, rasant naudotis 
pateiktais sablonais, pasidometi kolegq pa- 
tirtimi, kaip jie dokumentuoja savo mo- 
kejimus. Be abejo, reikejo ir laiko viskam 
aprasyti. Jei trukdavo is anksto nustatytos 
strukturos, dalyviams kildavo sunkumq. 
Si sumaistis itin isryskejo pirmaisiais rasy- 
mo etapais. Toliau pateiktas vieno dalyvio 
pasisakymas: 

Pritariu tam, kq anksciau sakei apie tai, 
kad reiketq susikurti kazkokiq strukturq, kaip 
viskq tinkamai sudelioti. Kai pradedi su tus- 
ciu lapu pries akis, tai, man atrodo, kad sunku 
viskq padaryti. Imi galvoti mazdaug „tai kq 
dabar cia rasyti?“ 

Vienas is gal imp paaiskinimij, kodel ty- 
rimo dalyviai pageidavo aiskios strukturos ir 
detaliij nurodymq, tas, kad el. portfelio tiks- 
las nebuvo aiskiai apibreztas nuo pat projekto 
pradzios. H. Woodwardo ir P. Nanlohy (2004) 
teigimu, svarbu zinoti, kokiam tikslui portfelis 
bus skirtas. Pries jdiegiant el. portfelio sistemq, 
reikia gerai issiaiskinti visus el. portfelio kuri- 
mo privalumus. Musij turimi duomenys rodo, 
kad dar pries pradedant rinkti duomenis svar¬ 
bu zinoti, kam bus skirtas portfelis. 

Be to, kai kurie tyrimo dalyviai isreiske 
nepasitenkinimp gana griezta informacijos 
pateikimo struktura, taikoma programoje. Jie 
norejo daugiau laisves pateikti duomenis taip, 
kaip jiems atrode geriau. Tam tikras nusivyli- 
mas informacijos pateikimo struktura apsun- 
kino ir pavelino duomenp jvedimo j sistemp 
procesp: 


It has been on my mind for quite a long time 
that I need to start writing a portfolio. So emo¬ 
tionally, there was a will, but I needed this push 
to get going. 

What made me start writing was a conver¬ 
sation with my boss. That’s when I wrote the first 
bit, actually, just to think through what evidence 
of skills could mean. 

2.2.THE'HOWTO' 

A recurring theme throughout the focus group 
interviews was that the creation of an ePortfolio 
requires time. There was a need for a standard¬ 
ised structure e.g. the use of templates to help 
with the writing, a need for feedback from col¬ 
leagues on how skills were documented, and 
a need for time to do the documentation. The 
lack of a pre-defined structure caused some 
confusion among the participants regard¬ 
ing how they should document their skills in 
the portfolio. This confusion was particularly 
evident in the early phases of the writing. The 
quotation below is an example of how one of 
the informants expressed this: 

But I agree with what you said earlier about 
creating some structure for how to document 
what you’ve got on the net, because just starting 
with a blank page in front of you is pretty difficult, 
I think. Kind of like; ‘Well, what do I write there?’ 

A possible explanation for the experienced 
need for a clear structure and detailed instruc¬ 
tions could be that the purpose of the e-Port- 
folio was not clearly defined from the outset 
of the project. Woodward and Nanlohy (2004) 
demonstrated that it was important for the pur¬ 
pose of the portfolio to be known, and that the 
advantages of developing an ePortfolio had to 
be fully explored during the implementation of 
the ePortfolio process. Our data indicates that 
knowing the purpose of the portfolio is impor¬ 
tant in order to start collecting data for it. 

Further, some of the participants were 
frustrated by the rigidity of the information 
structure enforced by the electronic tool and 



108 AUKST0J0 MOKSLO KOKYBE • THE QUALITY OF HIGHER EDUCATION -2012/9 


Viena is sios programos problemq yra 
tai, kad tu negali pateikti duomenis pagal dvi 
skirtingas schemas. Jeigu jau pasidarei viskq 
vienaip, reikes beveik viskq pradeti is pradziq 
ir perskirstyti. Negali tiesiog imti ir perdelioti 
visko kitaip. 

Tikintis, kad portfelis bus naudojamas 
jvairiems tikslams, reikia lankscios sistemos 
informacijai pateikti. Viesojo mokymo port- 
felio struktura ir turinys dazniausiai priklauso 
nuo jstaigos, kurioje destytojas dirba, nustaty- 
tq ir pateikti} standartq bei kriterijij (Tillema, 
2003). Jmanoma, kad jstaigas labiau domina 
kiekybiskai apskaiciuojami rezultatai, o ne uz 
jq slypintys kokybiniai aspektai (Buckridge, 
2008). Svarbu issiaiskinti, ar galima sukurti 
el. portfelj, kuris apreptq abu paminetus tiks- 
lus. Sekmingai funkcionuojancio el. portfelio, 
skirto didaktiniams mokejimams vertinti ir 
tobulinti, pavyzdys - Destytojq rengimo pro- 
grama Ajovos universitete (Jun ir kt., 2007). 
Si stem;} sudaro jvairus sablonai, leidziantys 
destytojams lanksciai naudotis jvairiomis 
priemonemis, padedanciomis susikurti, pla- 
tinti ir vertinti destytojo el. portfelj. 

I. Doherty (2010) aprase Medicinos ir 
sveikatos moksli} fakulteto akademiniam 
personalui skirti} profesinio tobulejimo mo- 
dulii} dizainq, pletrq ir pristatym;}. Sie mo- 
duliai padejo destytojams formuoti studijq 
si stem;} pagal mokslinio destymo model}. 
Galimybes pagal tam tikr;} si stem;} aprasy- 
ti ir dokumentuoti savo veiklas bei atrasti 
glaudi} didaktinj rysj tarp destymo ir tiria- 
mosios srities pasirode itin svarbios (Fox, 
2011). K. Apelgren ir B. Giertz (2001) patare, 
kad akademines (ir kitokios) kvalifikacijos 
portfelis turetij pateikti medziagq, parodan- 
ci;j tikryji destytojo akademinj meistriskum;} 
(kas?). Be to, j kvalifikaciji} portfelj reiketi} 
jtraukti duomenis, k;} patyre studentai, kurie 
buvo mokomi ( kaip ?). Privaloma kvalifika¬ 
ciji} portfelio dalis - destytojo reflektavimai 
apie savo didaktinj veikl;} ( kodel?). 


would have preferred to organise their data 
differently or more flexibly. The frustration of 
the information structure delayed or compli¬ 
cated the process of entering data: 

One problem with this tool is that it doesn’t 
allow the possibility of structuring according to 
two schemes, so if you have already done it one 
way you almost have to start from the beginning 
and restructure; you can’t, like, reorganise. 

The basis of the desire for a flexible infor¬ 
mation structure is thought to be the expecta¬ 
tion that the portfolio is to serve multiple pur¬ 
poses. The structure and content of a public 
teaching portfolio is usually determined by the 
individual organisation for which the teacher 
is working, thus providing internal standards 
and criteria for its use (Tillema 2003). A po¬ 
tential problem may be that institutions are 
more interested in quantifiable results than in 
what might be the more qualitative terms and 
ideas behind those results (Buckridge 2008). 
An important question is whether it is possible 
to design an ePortfolio for the twin purposes 
mentioned earlier. A successful example of us¬ 
ing ePortfolios for assessment as well as for the 
development of pedagogical skills is the Teach¬ 
er Education Program at the University of Iowa 
(Jun et al. 2007). The Iowa ePortfolio consists 
of a series of templates which allow flexibility 
and the utilisation of various tools to produce, 
distribute, and assess the teachers ePortfolio. 

Doherty (2010) described the design, de¬ 
velopment and delivery of a set of professional 
development modules to support academic 
staff within a Faculty of Medical and Health Sci¬ 
ences in developing their teaching with a model 
of scholarly teaching. The possibility to system¬ 
atically professionalize and document one’s own 
teaching activities and develop teaching con¬ 
cepts seems to be important as well as to be able 
to experience a close didactic connection be¬ 
tween teaching and one’s own field of research 
(Fox 2011). Apelgren & Giertz (2001) give the 
following advice about pedagogical, as well as 
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Pastebejome, kad destytojams sunku is- 
mokti valdyti el. portfeliui kurti skirt;.), pro¬ 
gram^. Kliutis buvo technine sistema: 

Sunku pradeti. Man atrodo, kad visa pro- 
grama sudetinga ir sunkiai valdoma. 

H. Woodwardas ir P. Nanlohy (2004) 
pabreze, kad viena is el. portfelio gresmiy - 
mokymosi platformos technologines naujo- 
ves. Mokymasis naudoti sic) technologic gali 
nustelbti galimybes, kurias suteikia portfelio 
kurimas. Reikia sukurti technology 4 , kuri 
sias elektronines sistemas padarytij lengviau 
prieinamas. K. Himpslas ir P. Baumgartneris 
(2009) jvertino el. portfeliy kurimui skirtos 
programmes jrangos sistemas. Jie klause, 
„kokios butij rekomendacijos jstaigoms, no- 
rincioms aukstojo mokslo sistemoje idiegti 
elektroninio portfelio sistemy?" Autoriai pa- 
dare isvady, kad naudojama technology a jau 
siek tiek pasenusi, todel reikety tobulinti pro¬ 
graming jra.iigy. 

Destytojai taip pat pageidavo reflektavi- 
mo ir dokumentavimo procesy metu gauti 
atsiliepimy is kity dalyviy: 

Man patiko pati mintis, kad mes paziu- 
retume vienas kito portfelius. Manajame siuo 
metu nieko daug nerasi. Bet galetum rasti 
kazkokiq uzuominq. Tikriausiai reiketi{ ture- 
ti ir kokj nors forumq, kur galetumem rasyti 
atsiliepimus irpadeti kolegoms. Tai dar vienas 
budas, kaip neuzstrigti su darbais. 

Siy atsiliepimy tikslas dvejopas. Pirmiau- 
sia, perzvelg^s kolegy darbus, destytojas ga¬ 
iety pasitikrinti, ar gerai supranta portfelio 
koncepcijy, kolegos portfelyje rasta medzia- 
ga gali inspiruoti naujy minciy. Be to, port- 
felj galima naudoti ir kaip forumy zinioms 
skleisti. L. Annisas (1993) aprase bendra- 
darbiavimy kuriant nepriekaistingy destymo 
portfelj ir duoda patarimy, kaip pasirinkti 
mentoriy, kaip organizacijos gali „uzsiaugin- 
ti“ savo mentorius, jdiegusios destymo port- 
feliy kurimo sistemy. N. Tisani (2008) taip 
pat pabreze komandines paramos svarby. 


other qualification portfolios: A pedagogical 
qualification portfolio should show material 
that gives a true picture of a teachers pedagogi¬ 
cal proficiency (what). In addition, a qualifica¬ 
tion portfolio should include what kind of im¬ 
pression this has made on the students being 
taught (how). An indispensable part of a quali¬ 
fication portfolio is the teachers reflections on 
his/her own pedagogical activities (why). 

We also saw that the teachers found it dif¬ 
ficult to learn to use the tool for the ePortfolio 
and that the technical system itself appeared to 
be a hindrance: 

It is hard to get started. I think it is complex, 
and difficult to navigate overall. 

Woodward and Nanlohy (2004) highlight¬ 
ed how one danger of ePortfolios can be the 
technological novelty of the learning platform, 
and that learning to use the technology over¬ 
shadows the learning opportunities of portfolio 
construction. Technologies must be designed 
to make these electronic systems more acces¬ 
sible. Himpsl & Baumgartner (2009) evaluated 
ePortfolio software systems and asked the ques¬ 
tion “What recommendations can be made 
to departments that now want to implement 
electronic portfolios in higher education with 
a given purpose?” Their conclusion was that 
the technology is somewhat antiquated, which 
calls for further development of the software. 

The teachers also talked about the need for 
feedback from the other participants in the re¬ 
flection and documentation process: 

This idea appealed to me, that we go and 
look at each other’s portfolios. You wont find 
much in mine at the moment. But you can get 
some hints and perhaps one should somewhere 
have some such forum for feedback so that we 
can use that for peer assistance, because that is 
another way to proceed (get unstuck). 

The purpose of this feedback is thought 
to be twofold; first, to verify one’s conception 
of the portfolio by looking at colleagues’ in¬ 
terpretations, and second to use the portfolio 
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Kalbant apie reflektuojanck}. praktiktj, rei- 
kalingos ir pamatines teorijos, suteikiancios 
portfeliij kurejams galimyb^ dalytis naudin- 
ga informacija ir bendradarbiauti. Mokymo- 
si vis 4 gyvenimcj procesai turi ir asmenines 
naudos, atsispindincios patirtyje (McAllister 
ir kt., 2008). 

Kitas veiksnys, paskatin^s zmones grei- 
ciau imtis atlikti uzduotis, - nustatyta darbo 
pateikimo data. Uzduotis reikejo atlikti tarp 
susitikimij, tad artejanti diena priverte kai 
kuriuos tyrimo dalyvius pagaliau sestis ir im¬ 
tis darbo. Su tam tikra ironija teigiama, kad 
zmones reikia pabaksnoti „lazda“, nes vien tik 
„morkos“ neuzteks. Reikalingas spaudimas is 
isores. 

Stai mes cia dabar, tu dirbai, ir visi kiti 
kazkiek laiko skyre tam, bet neturejome vis- 
kam pakankamai laiko. Is tikri^ji^... tada pra- 
dedi galvoti, kiek tai realu? Ar viskq padary- 
sime? Ar viskas sveiko proto ribose? Ar is viso 
kas nors gausis, jei padidinsim tempus? 

Laikas - kaip tik tas veiksnys, kuris 
svarbus, kai jo truksta. Keli asmenys daly- 
vavo projekte tiklaisvu laiku, todel neturejo 
galimybes atlikti uzduociij neskubedami. 
Taip pat reikia pastebeti, kad artejant kitam 
numatytam susitikimui, nustatytas darbo 
atlikimo terminas priversdavo kai kuriuos 
dalyvius galij gale sesti prie el. portfelio ir 
atlikti uzduotis. Sie rezultatai rodo, kad 
yra keletas organizacinip aspektij, galinciij 
padeti arba sukliudyti darbui su destymo 
el. portfeliais. 

2.3. PRIVATUMAS 

Vienas is sunkump, su kuriais susidure des- 
tytojai, - kaip nustatyti ribp tarp viesai priei- 
namp ir privacip duomenp. Dar reikejo pa- 
sitiketi ir programine jranga, kad riba butp 
islaikyta. Kadangi kaip vienp is el. portfelio 
kurimo tikslp destytojai nurode didaktinip 
mokejimp tobulinimp, buvo svarbu, kad 
naudojama programine jranga leistp atlikti 


as a knowledge dissemination forum. A teacher 
may be inspired by something found in a col¬ 
league’s portfolio. Annis (1993) describes a col¬ 
laborative approach to developing a polished 
teaching portfolio and provides advice on the 
selection of a mentor and on how institutions 
can grow’ their own on-campus mentors when 
implementing teaching portfolios, in order to 
address the issues of peer-feedback. Also Tisani 
(2008) underlines the need for team support and 
also, in the idea of reflective practice, the need 
for underpinning theories that make provision 
for collaborative and shared practice among the 
builders of the portfolio. Lifelong learning pro¬ 
cesses represent personal gains that span across 
experiences (McAllister et al. 2008). 

Another factor that enabled people to get 
started with the tasks assigned was the deadline 
implied at the meetings. The tasks were sup¬ 
posed to be completed between meetings, and 
the social pressure of the upcoming meeting 
caused several participants to finally sit down 
and get started. This was ironically referred to as 
the need for a stick) signifying that carrots’ are 
not enough, there has to be external pressure. 

Here we are now, and you have been work¬ 
ing, and everybody has spent some time on this, 
and we have not had time enough. Really... 
that’s when you think, how realistic is this? Will 
we do this? Is it reasonable? Will it work at all if 
you scale it up? 

This may also be related to the final issue, 
that of time. One factor that was important 
only when it was lacking was time. Several 
of the participants took part in the project in 
their spare time, and were unable to take time 
to complete the tasks either in part or in their 
entirety. Also, when a meeting was upcom¬ 
ing, the implied deadlines made several par¬ 
ticipants finally take the time to sit down and 
begin work on their ePortfolios. 

These findings indicate that there are sev¬ 
eral organisational aspects that can help or 
hinder the work on teaching ePortfolios. 
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reflektavimq, kuris laikomas vienu esminiij 
el. portfelio naudojimo aspektq (Barett, 
2007). Vis delto tyrimo dalyviai nebuvo jsi- 
tikin^, kad noretq, jog jij apmqstymus maty- 
tq nezinomi asmenys. Susirupinimq isreiske 
kai kurie tyrejai, o literatures saltiniuose vis 
dazniau kritikuojama reflektuojanti prak- 
tika (Saltiel, 2010). Tyrimo dalyvii} min- 
tys apie savo destymq gali buti itin jautrios 
ir jie nelinke; jomis dalytis su studentais ar 
virsininkais: 

... rasau tik sau. Ten sudedu savo jausmus 
[...] ir nezinau, kaip visa tai apsaugoti, nes no- 
riu buti tikras, kad tai, kq rasau, liktq tik man. 
Tai tarsi mano dienorastis, tai kq rasau. 

Be to, nelengva nusprgsti, kq reiketq publi- 
kuoti viesai, o kq pasilikti tik sau. 

Buvo daug sunkiau, nei galvojau. Reikejo 
visq medziagq parinkti pagal tam tikrq struk- 
turq ir reikejo nusprgsti, kas bus prieinama 
viesai, o kas bus privatu... Pavyzdziui, jeigu 
yra tie vadinamieji „administratoriai“, kurie 
gali kisti nosj visur ir visaip... 

Portfelyje esancios informacijos kon- 
trole arba, tiksliau sakant, privatumo as- 
pektas buvo akivaizdus per vise} projektq. 
Kyla du klausimai: „Kokios informacijos 
is man^s gali reikalauti mano vadovybe 
uztikrindama destymo kokyb§?“ ir ,Jeigu 
pateiksiu visas detales, jskaitant ir klaidas, 
is kuriq siuo metu mokausi, ar jie man^s 
vis dar nores?“ Pastarasis klausimas reiskia: 
„Atsargiai pasirenku, kokiq informaeijq pa- 
teikti, kad sudaryciau tinkamq savo jvaizdj 
viesojoje erdveje“. T. McMahono ir kolegu 
(2007) tyrimas atskleide: stebint destymo 
process, kokybes gerinimo tikslais itin 
svarbu tureti galimyb^ pasirinkti mentoriip 
teis^ nuspr^sti, j k^ sutelkti demesj ir kon- 
troliuoti grjztamojo rysio dokumentavimo 
struktur^. 

Uz pirmojo klausimo slypinti priezastis 
gali buti susijusi su jsigalejusia tradieija, kad 


2.3. PRIVACY ISSUES 

One difficulty for our teachers was deciding 
about the demarcation between private and 
public data, and then trusting the computer 
software to guarantee that this distinction was 
sustained. Since one of the purposes that teach¬ 
ers identified for the ePortfolio was that of sup¬ 
porting the development of pedagogical skills, 
it was important that the software tool allowed 
the accommodation of the process of reflec¬ 
tion. This has been argued as crucial for the use 
of ePortfolios (Barett, 2007). The participants 
were, however, not sure they wanted to show all 
their reflections to an unknown audience. Con¬ 
cerns have been raised by some researchers, 
and literature on critiquing reflective practice 
is emerging (Saltiel ,2010). The participants’ 
reflections on their own teaching were poten¬ 
tially very sensitive, and not readily shared with 
either the students involved or superiors: 

... I write that which is only for me. Into that 
I put my feelings [...] and I don’t know how se¬ 
cure this is because you really have to be sure 
that you can keep this to yourself. It’s like my di¬ 
ary, what I’m writing. 

Additionally, exactly what one was sup¬ 
posed to display publicly and what was to be 
kept private was not easy to decide. 

It was more difficult than I had thought, to 
structure the content, and to decide what was 
public and what was private. 

..if there are persons, so called” administra¬ 
tors” for example, who can pry into everything 
in every way.. 

Control over the information in the port¬ 
folio or, more accurately, the issue of privacy 
was evident in this project. There appear to 
be two related issues, one being the question 
“What can my superiors demand that I reveal 
to them in the process of ensuring teaching 
quality?” and the other being more general: “If 
I reveal every detail, including mistakes that 
I am in the process of learning from, will I be 
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universiteto destytojas yra savo destomo 
studijq dalyko vadovas, todel planavimas ir 
destymas daugeliui sio projekto dalyviij yra 
labai autonomiski procesai. Antroji proble- 
ma labai praktiska. Daroma prielaida, kad 
portfelyje bus dviejij tipij medziaga, t. y. 
privati informacija, skirta destytojq pro- 
fesiniam tobulejimui, ir viesa informacija, 
skirta jq mokejimams reklamuoti. Cia isky- 
la gana techninis klausimas - kaip (saugiai) 
islaikyti siq ribq, perkeliant duomenis is 
privacios erdves j viesqjq. O. Dysthe (2003) 
teigia, kad el. portfeliai keicia spalvas tar¬ 
si chameleonas. Tai priklauso ne tik nuo 
el. portfelio tikslo ir pasirinkto dizaino, bet 
ir nuo to, kaip destytojai supranta el. port- 
felius ir patj kontekstq. El. portfelis dar nera 
baigtine, nusistovejusi sqvoka (Granberg, 
2010 ). 

2.4. ATRANDAMI MOKEJIMAI (ARBA 
MOKEJIMI.J TRUKUMAS) 

Yra zinoma, kad destymo portfeliai - efek- 
tyvi priemone skatinti destytojus jsitraukti 
j sav^s reflektavimo process nes reikia at- 
sirinkti, kq jtraukti j savo portfelius (Holt 
ir kt., 2001). Tai patvirtino ir mu si} tyrimas. 
Pastebejome, kad destytojams sis procesas 
padejo atskleisti savo mokejimus ir paste- 
beti „duobes“, t. y. silpnqsias vietas. Reflek- 
tuoti galima ir rasant (t. y. kuriant dalykus, 
kuriuos reikia pasirinkti). Rasymas padeda 
destytojams issakyti savikritikq: anksciau 
tai nebuvo galima, nes reflektavimas buvo 
laikomas vidiniu, tik mintyse vykstanciu 
procesu. 

Besiruosdamas kazkq dokumentuoti, tu 
turi reflektuoti ir gerai apgalvoti, kq parasyti, 
kq pasirinkti. Turi reflektuoti, su kuo dar svar- 
bu dirbti. 

Taip atsitiko, kai priverciau save viskq is- 
reiksti rastu. Galvoje tarsi ir turi susideliojgs 
mintis, esi viskq apgalvojgs ir pan. Taciau kai 
esi priverstas viskq isreiksti rastu, tik tuomet 


weighed and found wanting?” or its corollary 
“I choose carefully what information to make 
public in order to present a suitable public im¬ 
age”. In McMahon et al. 's (2007) study, it was 
stated that it was very important, when using 
observation of teaching to improve quality, to 
have control over the choice of mentor, over 
the focus of the observation, and over the 
structure of the feedback documentation. 

The reason for the first concern may be the 
tradition that a university teacher is the ruler of 
his or her own course, and the planning and ex¬ 
ecution of teaching is a very autonomous pro¬ 
cess for many of the people in this project. The 
second concern is very practical and takes as an 
assumption that there will be two kinds of ma¬ 
terial in the portfolio; the private stuff intended 
for the teachers’ own professional development, 
and the public information intended to adver¬ 
tise their skills. This raises the technical ques¬ 
tion of how to maintain this distinction (safely) 
while saving work in the process of transfer¬ 
ring items from private to public areas. Dysthe 
(2003) stated that it can be seen that e-portfo- 
lios have shifting colours, like chameleons, de¬ 
pending not only on their purpose and design 
but also teacher educators’ understanding of e- 
portfolios and the context itself. The ePortfolio 
is not a complete concept yet, and can be seen as 
a concept under construction (Granberg 2010). 

2.4. DISCOVERIES OF SKILLS (OR LACK 
OF SKILLS) 

It is known that teaching portfolios are an 
effective way of encouraging and enabling 
teachers to engage in self-reflection as they 
select performance items for their portfolios 
(Holt et al., 2001). This was borne out in our 
study as well, and expressed in terms of a dis¬ 
covery of development and also as the dis¬ 
covery of “black holes”, i.e. areas of weakness. 
Our teachers also demonstrated that there 
is another step involving reflection, namely 
writing (i.e. the process of creating items to 
select). The exercise of writing provides a level 
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suvoki, kad truksta argumentq ar dar kazko. 
Bent jau esu priverstas deti daugiau pastangq, 
kad viskas butq aisku ir susieta. Arba kad pa- 
stebetum, kas nesisieja ir kodel. 

Siomis citatomis isreikstas troskimas ref- 
lektuoti rodo, kad destytojai yra susipazin^ su 
mokymosi potencialu, kurj gali suteikti port- 
feliai. El. portfelis gali leisti reflektuoti doku- 
mentuojant viskq pagal tam tikrq strukturq 
arba rasant tinklarastj, kuriame buti} patei- 
kiamos svarbios temos ar tos dienos jvykiai. 
R. Beckas su kolegomis (2005) tyre, ar j des- 
tytojo tobulejimq orientuoti formuojamieji 
portfeliai geriau patvirtino profesinius re- 
zultatus nei apibendrinantys portfeliai. Gauti 
rezultatai rodo, kad el. portfeliai gali buti itin 
naudinga priemone destytojij profesiniam 
tobulejimui. 

2.5. ASMENINIOTOBULEJIMO POJUTIS 

Is teigiamij portfelio naudojimo rezultatij 
reiketq pamineti padidejusj studentq asme- 
nines atsakomybes uz mokymosi jausmq, di- 
desn§ motyvacijq siekti tikslrj ir rezultatq bei 
susidomejimq mokymusi (Widemar, 1998). 
Elektroninio portfelio kurimas duoda pana- 
siq naudq kaip ir p opieriuj e dokumentuoj amp 
portfeliq rengimas. Taciau rengiant portfelj 
elektroniniu budu atsiranda daugiau gali- 
mybii} atskleisti savo talentus ir gebejimus. 
Skaitmenine metodologija leidzia destyto- 
jams pamatyti ir suprasti savo tobulejim^ bei 
nustatyti tobulintinas sritis (Widemar, 1998). 
Panasiai kaip T. Wiedmaro (1998) pateiktuo- 
se rezultatuose apie skaitmeninius portfelius, 
taip ir siame el. portfelip tyrime dalyvav^ 
destytojai, apzvelg^ profesinius pasiekimus, 
prakalbo ir apie asmeninj tobulejim;}. 

Negaliu pasakyti, kada mano gebejimai is- 
augo -pries dvejus arpenkerius metus. Taciau 
dabar jauciu visai kitokj saugumo jausmq. Ir 
giliai savyje suvokiu, kad dabar su viskuo ga- 
liu susitvarkyti visiskai kitaip nei anksciau. Ir 
butent tai man yra kokybe... 


of self-critique that was not previously possi¬ 
ble when the reflections were merely internal. 

But simply preparing to document somet¬ 
hing makes you reflect and carefully consider 
what you write, what you pick out, and you 
reflect on what is important to work on. 

It’s happened that, when I’ve forced my¬ 
self to express myself in writing, that you have 
thoughts in your head such as, well, these are 
well thought out and so on. But it is not un¬ 
til you are forced to put it in writing that you 
realise that there is a hole in your reasoning or 
something. At least I have to put in more effort 
to see that this is coherent or that I can find the 
parts where things are disconnected and why. 

The desire for reflection expressed in the 
above quotes also shows that these teachers are 
aware of the learning potential that portfolios 
may provide. An ePortfolio can enable reflec¬ 
tion either through a structured process of doc¬ 
umenting or through a blog that contains reflec¬ 
tions on important themes or the day’s events. 
Beck et aL (2005) investigated whether the 
formative portfolios focusing on teacher devel¬ 
opment supported professional outcomes better 
than summative portfolios did, and their results 
suggested that ePortfolios might provide a useful 
technique to enhance teaching development. 

2.5. SENSE OF PERSONAL 
EMPOWERMENT 

For students, positive results of portfolio use in¬ 
clude a stronger sense of personal responsibili¬ 
ty for learning, increased motivation to achieve 
results and reach goals, and heightened interest 
in learning (Widemar, 1998). Reported benefits 
of the electronic portfolio development process 
are similar to those that have been recorded for 
paper-based portfolios, but the enhanced me¬ 
dium offers additional ways to show talents 
and abilities. The digital methodology helps 
teachers to see and hear their own personal 
growth through audio, and to identify areas of 
weakness for possible improvement (Widemar, 
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P. Tuckeris ir kolegos (2002) pastebejo, 
kad portfeliais besinaudojantys destytojai 
teigia, jog jp kurimas buvo veiksmingas ir 
efektyvus procesas. Tiketina, kad jaudulys, 
su kuriuo sio projekto dalyviai susidure ban- 
dydami vaizdziai pateikti savo mokejimus 
ir turimij patirtj, tik parodo, kaip el. portfe- 
lis padeda jiems kelti pasitikejim^ savimi ir 
savigarbcp 

3 

METODOLOGINIAI SAMPROTAVIMAI 

Kadangi savanoriai paprastai buna itin mo- 
tyvuoti, o tyrimij kartu atliekantys kolegos 
labiau uz nuotolinius tyrejus yra link§ ieskoti 
teigiamij rezultatp, sio tyrimo rezultatai gale- 
jo buti kitokie, jei jame butp dalyvavy kiti as- 
menys. Kitas sio tyrimo trukumas - kadangi 
dalyviai tyrimui skyre savo laisvalaikj, o kele- 
tas isvis neturejo laiko uzduociai pabaigti, ga- 
lima jtarti, kad pastarijjij nuomone gali skir- 
tis nuo tyrime dalyvavusip ir visas uzduotis 
atlikusiij asmenp. 

ISVADOS 

Nepaisant techninip problemp ir laiko tru- 
kumo savo el. portfeliui kurti, visi tyrime 
dalyvavy destytojai nurode, kad pokalbiai ir 
diskusijos apie procesp buvo smagi ir pozi- 
tyvi patirtis. Vis delto darbas su el. portfeliu 
nebuvo jvertintas visiskai teigiamai. Tyrime 
dalyvav^ destytojai atrado tam tikrp kliu- 
cip. Vienas daugiausiai kritikos sulaukusip 
veiksnip - motyvacija darbui. Suabejota rea- 
lia el. portfelio nauda ateityje. Be to, neaisku, 
ar jis atitiks velesnip darbdavip poreikius. 
Kitas jtakp motyvacijai darantis veiksnys - 
akivaizdus vadovybes poreikis numatyti 
naudp organizacijai. Vadinasi, diegiant orga- 
nizacijos nustatytp destymo el. portfelip sis- 
temp, svarbu, kad destytojai jaustp, jog buvo 


1998). As in the results reported in Wiedmar 
(1998) concerning digital portfolios, teachers 
in this ePortfolio study who reviewed and re¬ 
flected on professional accomplishments also 
expressed a sense of personal empowerment. 

I cant tell if I improved my capacity two 
or five years ago, but I feel a security in a to¬ 
tally different way, and at the back of my mind 
I realize that I can handle these things in a dif¬ 
ferent way now than I could previously, and to 
me, that is a quality... 

Tucker et al. (2002) also noted that teachers 
using portfolios stated that the creation of the 
portfolio was powerful. It is possible that the 
thrill that we observed among the participants 
in this project as they visualised their skills and 
experience may explain how the ePortfolio 
helps in the development of their self-esteem. 

3 

METHODOLOGICAL 

CONSIDERATIONS 

Since volunteers are usually highly motiva¬ 
ted, and co-researchers may also be inclined 
to look harder for positive results than a more 
distanced researcher, the results of this study 
might have been different with other partici¬ 
pants. Another weakness of this study is that 
as the participants took part in their spare 
time and several of them did not have time to 
complete the tasks, one may suspect that the 
views of the latter are different from the views 
of those who finished all the tasks. 

CONCLUSION 

Despite technical problems and the lack of 
time to create an ePortfolio, all the teachers in 
this study indicated that the discussions about 
creating one were a positive and exciting ex¬ 
perience. However, the experience of work¬ 
ing with the ePortfolio itself was not entirely 
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verta stengtis ir skirti savo laikcj. el. portfeliui 
susikurti. 

Vienas is veiksniij, privert^s zmones kurti 
el. portfelius, - numatytas susitikimas su ko- 
legomis, per kurj reikejo savo dark a parodyti 
kitiems. Galima daryti prielaidcj, kad el. port- 
felicj si stem;} geriausia diegti kontroliuojamo- 
je socialineje aplinkoje, t. y. darbo grupese, 
susitikinuj metu ir pan. 

Kalbant apie tai, kaip el. portfeliai ati- 
tiks kitiy darbdavirj keliamus reikalavimus, 
reikia atkreipti demesj j kokybes vertinimq 
aukstojo mokslo sistemoje. Is destytoji} pa- 
sisakymi} aiskeja, kad organizacijoms, nu- 
sprendusioms jdiegti el. portfelio sistemq, 
reiketq isanalizuoti kelis praktinius aspek- 
tus, leidzianciq sekmingai pasiekti sj tikslq. 
Musi} bandomojo tyrimo rezultatai rodo, 
kad svarbu aiskiai apibrezti, kokiu tikslu bus 
naudojamas el. portfelis, ir aiskiai nusakyti, 
kokie pacios organizacijos interesai ir porei- 
kiai. Taip pat reikia sukurti kontroliuojamq 
socialin^ aplinkq, t. y. paskirti laikcy darbui 
atlikti ir konstruktyviems atsiliepimams 
duoti bei priimti. Vis delto negalima teigti, 
kad jdiegus el. portfeliq sistemq organizaci- 
ja taps efektyvesne. Isanalizavus M. Legget- 
to ir A. Bunkerio (2006) tyrimq, paaiskejo, 
kad pirminis destymo portfelicj sukurimas 
yra naudingas mentorystes kontekste, taciau 
tiketina, kad privalomas daugiafunkcinio 
destymo portfelio naudojimas tures neigia- 
mq jtakq organizacijos efektyvumui. Taip 
pat svarbu j el. portfelio naudojimq pazvelgti 
is destytoji} perspektyvos bei aptarti poveikj 
jp profesijai. S. Harriso (2005) teigimu, nau- 
joji aukstojo mokslo viesojo valdymo siste- 
ma keicia akademinj identitet^ ir sumen- 
kina profesines jstaigas. Kyla pavojus, kad 
neapdairiai naudojant el. portfelius veiklai 
jvertinti, bus naudojamasi ne profesiniais, 
o administraciniais jvertinimo kriterijais. 

Destytoji} reflektavimai rodo, kad dauge- 
lis jp naudojasi performatyvumo aspektu, t. y. 
kelia sau daugiau reikalaviimj, kontroliuoja 


positive - several barriers to its creation were 
found. One critical factor concerned the ba¬ 
sic motivation for the work; doubts were 
mentioned about the actual usefulness of the 
ePortfolio in the future and whether it would 
meet the demands of subsequent employers. 
The other aspect that appears to affect moti¬ 
vation is the apparent demand from superiors 
for perceived utility in the organisation, which 
indicates that when implementing organisa¬ 
tion-wide teaching ePortfolios, it is important 
that the teachers feel that the effort put into the 
creation of the ePortfolio is time well spent. 

One factor that made people sit down and 
get started was the implied deadline of a real- 
life meeting with peers where portfolios were 
to be shown. This indicates that the develop¬ 
ment of ePortfolios in an organisation is prob¬ 
ably best implemented in a controlled social 
setting, i.e. in working groups, meetings etc. 

The issue that arose concerning how ePort¬ 
folios would meet the demands of a later em¬ 
ployer is interesting in relation to the discourse 
on measuring quality in higher education. 
Based on the teachers’ reflections regarding this 
issue, it is apparent that if organisations plan 
to introduce teaching ePortfolios, several quite 
practical issues need to be addressed in order to 
achieve the goal. The findings of this pilot study 
show that it is important to define a clear objec¬ 
tive for the use of an e-Portfolio, and to make 
clear the interest or demand of the organisation. 
Another issue is the need for organising a con¬ 
trolled social setting around the work, i.e. the 
allocation of time to carry out the work and en¬ 
gage in giving and receiving constructive feed¬ 
back. With that said, it is not self-evident that 
implementation of e-Portfolios will enhance the 
effectiveness of the organisation. Analyses from 
a study by Leggett and Bunker (2006) showed 
that an initial development of teaching portfo¬ 
lios within a mentoring relationship has value, 
but the mandatory use of a multipurpose teach¬ 
ing portfolio was likely to impact adversely on 
the effectiveness of the organization. It is also 
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save, nusistato terminus ir pan. Destytojai 
turetij laikyti save tarpininkais, galinciais at- 
rasti alternatyviq mqstymo ir veiklos budq. 
Pastebejome, kad personalui tobulejant ir 
tampant sqmoningesniu, destytojai gali jgy- 
ti gebejimq isskirti kokybes kriterijus savo 
darbui vertinti. Be to, kartu su kolegomis 
galima siuos kriterijus aptarti ir priimti su 
jais susijusius sprendimus. Tai butq profesio- 
naliai pagrjsti kriterijai, o ne administraci- 
jos nustatytos kategorijos. C. E. Shephardas 
ir E. Skrabutas (2010) teigia: galvojant apie 
el. portfeliij kurimo procesus, vertetq labiau 
suderinti destytojij poreikius ir veiklq. Reikia 
issamesniij tyrimi}, padesianciij nustatyti ga- 
limus priestaravimus tarp retlektavimij pri- 
vatumo ir viesqjq el. portfelio aspektij. Taip 
pat daugiau tyrimq reikia ir el. portfeliq il- 
galaikei naudai nustatyti bei issiaiskinti, kokj 
poveikj destymo / studijavimo aplinkai turi 
susitikimai su kolegomis bei instruktoriais 
kuriant el. portfelius. Sis bandomasis tyri- 
mas atskleide: privalu nustatyti aiskq tikslq, 
nurodyti organizacijos poreikius ir intere- 
sus, sukurti kontroliuojamq socialinf darbo 
aplinkq, pateikti konstruktyvius atsiliepimus 
ir nustatyti laikq, per kurj darbas turi buti 
atliktas. { siuos aspektus reikia atsizvelgti 
atliekant issamesnius el. portfeliij, kaip prie- 
mones didaktiniams mokejimams dokumen- 
tuoti, tyrimus. 


important to discuss the use of the ePortfolio 
from the perspective of academic teachers, and 
the impact on their professional role. Harris 
(2005) argues that the new public management 
and governance of higher education changes 
academic identities and weakens professional 
agencies. There is a potential risk that an incau¬ 
tious implementation of e-Portfolios as a way 
of measuring and evaluating performance may 
adopt administrative criteria for evaluation 
rather than professional criteria. 

The teachers’ reflections in this study give 
some indications that they have adopted the 
agenda of performativity, suggesting for them¬ 
selves more demands, control, deadlines, etc. 
Academics need to recognise themselves as 
agents with the potential for collective agency 
to find alternative ways of thinking and acting. 
We see an important implication for staff devel¬ 
opment in the enhancement of awareness that 
the academic teachers themselves are capable 
of developing quality criteria for assessing their 
own work. These criteria can be negotiated and 
agreed between academic colleagues, and will 
in this sense be professionally grounded, rather 
than a response to administratively decided cat¬ 
egories. Shephard and Skrabut (2010) argued 
that greater alignment with teacher needs and 
practices is required when thinking on ePort¬ 
folio processes. Further studies are needed to 
study the potential conflict between the privacy 
of reflections and the public state of an ePort¬ 
folio. The benefits of ePortfolio processes over 
time and the effects of ePortfolio meetings with 
peers and coaches on the learning and teach¬ 
ing environment are other areas where more 
research is needed. The findings of this pilot 
study, i.e. the need for a clear purpose, an evi¬ 
dent interest or demand from the organisation; 
a controlled social setting around the work; the 
need for constructive feedback and the time to 
carry out the work, are aspects that can inform 
further research on the use e-Portfolios as a 
means of documenting pedagogical skills. 
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